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xABSTRACT
Title : “Increasing the Second Year Students’ Vocabulary Achievement
through STAD (Student Team Achievement Divisions) Method
at SMPN 4 Sinjai”
Name : ROSLINAH
Reg. Number : 20401106076
Department : English Education Department
Consultant I     : Drs. H. Wahyuddin Naro, M.Hum.
Consultant II : Drs. H. Abd. Muis Said, M.Ed.
This thesis presented about “Increasing the Second Year Students’
Vocabulary Achievement through STAD (Student Team Achievement Divisions)
Method at SMPN 4 Sinjai”. The problem statement of this thesis was “Can the use of
STAD Method increase the students’ vocabulary at SMPN 4 Sinjai”? The objective
of the research was to find out, whether or not the use of STAD (Student Team
Achievement Divisions) method can increase the students’ vocabulary achievement
at the second year students at SMPN 4 Sinjai.
This research used a pre-experimental method. The population of the research
was SMPN 4 Sinjai and the number of sample was 24 students which consisted of
one class namely class VIII B. The data collected through vocabulary test in the pre-
test and post-test. The data obtained from the test were tabulated and analyzed into
percentage and t-test. The research variables were use two variables namely:
independent and dependent variable. Independent variable was use of STAD (Student
Team Achievement Divisions) method in increasing the students’ vocabulary.
Dependent variable was the students’ vocabulary in noun, verb, and adjective.
The result of the data analysis indicated that there was a significant increase in
the students’ vocabulary achievement before and after treatment. It was proved by the
result of the statistical analysis of the level significance p=0.05 with degree of
freedom (df= n-1=24-1=23). The result of data analysis showed that there was a
significant difference between pre-test and post-test, it was indicated that t-test value
in noun 5.44 and t-table 2.069. it meant that t-test of noun was greater than t-table
(5.44>2.069). while t-test of verb was higher than t-table (4.46>2.069) and t-test of
adjective was also greater than t-table (4.80>2.069). Based on the fact, the researcher
concluded that the teaching vocabulary achievement   through STAD (Student Team
Achievement Divisions) method can increase the students’ vocabulary achievement.
1CHAPTER I
INTRODUCTION
A. Background
As a cumpolsary subject in English teaching and learning process, vocabulary
is the important aspect to support the English language component skill, namely:
reading, writing, speaking and listening. So learning vocabulary for learner is
important because the ability of student to learn English is determined by vocabulary
that they have. Through vocabulary, someone can communicate his/her idea, feeling,
emotion, and desire. Sometime a clever person who has good idea must be stopped
only because she/he lacks of vocabulary mastery. It was very hard for everyone to
express his or her ideas in English to other people without word.
To develop the students’ vocabulary, particularly for beginners, it must be
found out effective way of teaching where material application has relation with the
vocabulary. Now days, a teacher as facilitator in giving instruction or material must
use limited in transferring of material. The teacher has to finish the material based on
the school curriculum. Therefore, the teachers should use a good methods and
techniques to increase their students’ achievement especially vocabulary. Even
though there are many researches on vocabulary have been done to find out methods
of teaching vocabulary, but teaching vocabulary is still disappointed. According to
Burden (1998), in teaching learning process by many students is not productive
2focused on meaning and no skill in speaking. In addition, the researcher also
experiences the same problem of difficulty in understanding reading passage. One of
the ways to make effectively and efficiently in teaching English vocabulary, the
researcher interested in trying one technique namely STAD (Student Team
Achievement Divisions), because the researcher assumes that teaching English
through STAD Method, the students can develop their knowledge in many field of
science by reading text books, newspaper, magazines, and other materials.
STAD is the most extensively researched of all cooperative learning methods
(Slavin, 1990). It’s also very adaptable because it has been used in mathematics,
science, social studies, English, industrial arts, and many other subjects, and at levels
from second grade to college.
In STAD, students are assigned to four member learning teams that are mixed
in performance level, sex, and ethnicity. The teacher present a lesson, and the
students work within their teams to make sure that all team member have mastered
the lesson. The main idea behind STAD is to motivate student to encourage and help
each other to master skills presented by the teacher. If the students want their team to
earn team reward, they must help their teammates to learn the material. They must
encourage their teammates to do their best, expressing norms that learning is
important, valuable, and fun (Slavin, 1990).
Based on the description above, the researcher is interested in carrying out a
research under the title “Increasing the Second Year Students’ Vocabulary
3Achievement through STAD (Student Team Achievement Divisions) Method at
SMPN 4 Sinjai”.
B. Problem Statement
Based on the description on the background above, the researcher formulate
the problem statement:
“Can the use of STAD (Student Team Achievement Divisions) Method increase the
students’ vocabulary at SMPN 4 Sinjai”?
C. Objective of the Research
The objective of the research is to find out, whether or not the use of STAD
(Students Team Achievement Divisions) can increase the students’ vocabulary
achievement at the second year students at SMPN 4 Sinjai.
D. Significance of the Research
The significance of the research are as follows:
For the English teachers, it is expected to give alternative contribution and to
be useful information for understanding the action of the study and strategy to
increase the students’ English vocabulary about the new method in teaching
especially in teaching vocabulary, and also especially for the students, it is hoped to
be useful for the students who are lacks of their English vocabulary. For the lectures
to help their students about their way in teaching English vocabulary. At least, for the
further researchers, who are interested in conducting similar topic on vocabulary
achievement.
4E. Scope of the Research
The scope of the research is focused on noun, verb, and adjective. The reason
is because of the limited time for the researcher to take all aspect on English
vocabulary.
5CHAPTER II
REVIEW OF RELATED LITERATURE
A. Previous Related Research Findings
Many researchers have reported their studies to explore various teaching and
learning techniques. The aim was to improve students’ vocabulary achievement. This
method will help teachers to have more effective teaching and learning process.
Nurjannah (2006) conducted a research on the result of teaching vocabulary
by using communicative approach to the first year student of SMPN 3 Bulukumba.
Here she only analyzed the student’s achievement in learning vocabulary by using
communicative approach. She reported that, the second year students of SMPN 3
Bulukumba had positive motivation to learn English Vocabulary using
communicative approach which was proved by mean score (76.51%).
Hasnawati (2008) conducted a research on teaching reading comprehension
through cooperative learning based on STAD method at SMPN 2 Takalar. She
reported that, the students were significance improvements that could be gained in
teaching and learning reading comprehension through cooperative learning by
applying STAD method. it was proved by percentage (74.28%).
Herdiansyah Rahman (2005) conducted a research on a survey on the
application of communicative approach in teaching vocabulary at the second grade
students of SMPN 1 Kab. Pinrang. In her study he described the teachers who had
6different characteristics in their manners to convey messages, but they had the same
objective, that was to help the students understand. Besides, he described the factors
that support and hamper the application of communicative approach in teaching
vocabulary in SMPN 1 Kab. Pinrang.
The researcher paper are basically about the teaching-learning process of
vocabulary as the subject matter. In this research,  the researcher was explore the
method in increasing students’ vocabulary through Students Teams Achievement
Divisions (STAD) Method at SMPN 4 sinjai. This Method is one cooperative
learning techniques (STAD) Student Team Achievement Divisions, students seem to
enjoy and relax in the classroom. that employ this method because in the classroom
can improve academic achievement, race relations, gender relations, self esteem,
liking of class and students attendance.
B. Concept of Vocabulary
1. Definition of Vocabulary
As Hornby (1986:1331) stated vocabulary is:
1) The total number of words that make up a language.
2) Body words known to person or used in a particular book, subject.
3) List of words with their meanings, especially one, which accompanies, a
textbook, foreign language.
Brown (1994:366) stated that “who with words and vocabulary views
vocabulary on two sides. First, vocabulary is the content and function words of
7language, which are learned through by that they become a part of the child’s
understanding, reading, speaking, and writing. Second, vocabulary is words having
meaning when hard or seen even though the individual produces it when
communicating with others”.
Good in Busran (2009) stated that vocabulary as content and function words
of language which are learned so thoroughly so that become part of child’s
understanding, speaking, and later reading and writing vocabulary. It also means
words having been heard or seen even though not produced by individual himself to
communicate with others.
Broadly (1990) defined, vocabulary is knowledge of words and words
meaning. However, vocabulary is more complex than this definition suggests.
1. Words come in two forms, oral and print:
a. Oral vocabulary includes those words that we recognize and use in
listening and speaking.
b. Print vocabulary includes those words that we recognize and use in
reading and writing.
2. Word knowledge also comes in two forms, receptive and productive:
a. Receptive vocabulary includes words that we recognize when we hear
or see them.
b. Productive vocabulary includes words that we use when we speak or
write.
8Receptive vocabulary is typically larger than productive vocabulary and may
include many words to which we assign some meaning, even if we don’t know their
full definitions and connotations or ever use them ourselves as we speak and write
(Kamil & Bert, 2001).
In education, the word vocabulary was used with varying meanings, for
example, for beginning teachers, the word might by synonymous with sight
vocabulary, by which by mean a set of the most common words in English that young
students need to be able to recognize quickly as they see them in print.
However, for teacher of upper elementary and secondary school students encounter in
content area textbook and literature selections.
Finally, vocabulary as knowledge of words and word meanings in both oral
and print language and in productive and receptive forms. Vocabulary with their own
meaning that make up a language to be a used by people to communicate. More
specially, the researcher use vocabulary to refer to the kind of words that students
must know to read increasingly demanding text with comprehension. The researcher
begin by looking closely at why developing this kind of vocabulary is important to all
language skill  (speaking, listening, reading, and writing). The researcher can also say
that vocabulary was simply of the words of a language which have meaning and
function.
92. Teaching of Vocabulary
The teaching of vocabulary above elementary levels is most incidental,
limited to presenting new items as they appeared in reading or sometimes listening
texts. This indirect teaching of vocabulary assumes that vocabulary expansion will
happen through the practice of other language skills, which has been prove not
enough to ensure vocabulary expansion.
There are several aspects of lexis that need to be taken into account when
teaching vocabulary. The list below on the word of Gaims and Redman (1986):
1. Boundaries between conceptual meaning: knowing not only what lexis
refers to, but also where the boundaries were that separate it from words
of related meaning (e.g. plate, knife, spoon).
2. Polysemy: distinguishing between the various meaning of a single word
from several but closely related meaning (head: of a person, of a pin,  of
an organization).
3. Homonymy: understanding between the various meaning of a single word
from which were not closely related (e.g. a file: used to put paper in or a
tool).
4. Homophony: understanding the words that have the same pronunciation
but different spellings and meanings (e.g. hat, hate).
5. Synonymy: distinguishing between the different shades of meaning that
synonymous words have (e.g. extend, increase, expand).
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6. Affective meaning: distinguishing between the attitudinal and emotional
factors (detonation and connotation), which depend on the speakers
attitude or the situation. Socio-cultural associations of lexical items was
another important factor.
7. Style, register, dialect: being able to distinguish between different levels
of formality, the effect of different contexts and topics, as well as different
in geographical variation.
8. Translation: awareness of certain differences and similarities between the
native and the foreign language.
9. Chunks of language: multi-word verbs, idioms, strong and weak
collocations, lexical phrases.
10. Grammar of vocabulary: learning the rules that enable students to build up
different forms of the word or even different words from that word (e.g.
sleep, slept, sleeping; able, unable; disability).
11. Pronunciation: ability to recognize and reproduce items was speech.
The implication of the aspects just mentioned in teaching is that the goals of
vocabulary teaching must be more than simply covering a certain number of words
on a word list. The researcher must use teaching techniques that can help realize this
global concept of what it means to know a lexical item and also go beyond that,
giving learner opportunities to use the items learnt and also helping them to use
effective written storage system (Hassan Shadily and John M. Echols, 1989).
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1. Memory and storage systems
Understanding how our memory works might help us create more effective
ways to teach vocabulary.
It seems that learning new items involve storing them first in our short term
memory, and afterwards in log term memory. We do not control this process
consciously but there seems to be some important clues to consider. Retention in
short- term memory was not effective if the number of chunks of information exceeds
seven. Therefore, this suggests that in a given class we should not aim at teaching
more than this number. However, our long-term memory can hold any amount of
information.
Research also suggests that our ‘mental lexicon’ is highly organized and
efficient, and that semantic related items are stored together. Word frequency is
another factor that affects storage, as the most frequently used items are easier to
retrieve. We can use this information to attempt to facilitate the learning process, by
grouping items of vocabulary in semantic fields, such as topics.
Oxford (1990) suggest that, to aid learning vocabulary some strategies to
memorize vocabulary, as follows:
a. Creating mental linkages: grouping, associating, placing new words into a
context.
b. Applying images and sound: using imagery, semantic mapping, using
keywords and representing sounds in memory.
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c. Reviewing well: in a structured way.
d. Employing action: physical response or sensation, using mechanical
techniques.
The techniques just mentioned can be used to greater advantage if we can
diagnose learning style preferences (visual, kin aesthetic, tactile) and make students
aware of different memory strategies.
Meaningful tasks however seem to offer the best answer to vocabulary
learning, as they rely on students’ experiences and reality to facilitate learning. More
meaningful tasks also require learners to analyze and process language more deeply,
which should help them retain information in long term-memory.
Forgetting seem to be an inevitable process, unless learners regularly use
items they have learnt. Therefore, recycling is vital and ideally it should happen one
or two days after the initial input. After that, weekly or monthly tests can check on
previously taught items.
The way students store the items learned can also contribute to their success
or failure in retrieving them when needed. Most learners simply list the items learnt
in chronological order, indicating meaning with translation. This system is far from
helpful, as items are de-contextualized, encouraging students to over generalize usage
of them. It does not allow for additional and refinements nor indicates pronunciation
(Donn Byrne, 1986).
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Teacher can encourage learners to use other methods, using topics and
categories to organize a notebook, binder or index cards. Meaning should be stored
using English as much as possible, and also giving indication for pronunciation.
Diagrams and word trees can also be used within this topic/categories organization.
The class as a whole can keep a vocabulary box with cards, which can be used for
revision/recycling regularly.
According to Graunberg Walter (1997), organizing this kind of storage system
as time-consuming and might not appeal to every learner. Therefore adapting their
chronological lists to include headings for topics and a more complete definition of
meaning would already be a step forward.
2. Dealing with meaning
Nuefeldt (1996) stated that, the most important aspect of vocabulary teaching
for advanced learners is to foster learners will be able to deal with new lexis and
expand their vocabulary beyond the end of the course. Therefore guided discovery,
contextual guesswork and using dictionaries should be the main ways to deal with
discovering meaning.
Guided discovery involve asking questions or offering examples that guide
students to guess meaning correctly. In this way learners get involved in a process of
semantic processing that helps learning and retention.
Contextual guesswork means making use of the content in which the word
appears to derive an idea of its meaning, or in some cases, guess from the word itself,
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as in words of Latin origin. Knowledge of word formation, e.g. prefixes and suffixes,
can also help guide students to discover meaning. Teachers can help students with
specific techniques and practice in contextual guesswork, for example, the
understanding of discourse markers and identifying the function of the word in the
sentence (e.g. verb, adjective, noun). The latter was also very useful when using
dictionaries ( Penny Ur, 1991).
Students should start using EFL dictionaries as early as possible, from
intermediate upwards. With adequate training, dictionaries were an invaluable tool
for learners, giving them independence from the teacher. As well as understanding
meaning, students were able to check pronunciation, the grammar of the word
(e.g. verb patterns, verb forms, plurality, comparatives, etc.), different spelling
(American versus British), style and register, as well as examples that illustrate usage
(Pattrick Gallard, 2001).
3. Using Language
Fan Xian Long, (1999) stated that, another strategy for advanced learners is to
turn their receptive vocabulary items into productive ones. In order to do that, we
need to refine their understanding of the item, exploring boundaries between
conceptual meaning, polysemy, style, register, possible collocations, etc. so that
students were able to use the item accurately.
We must take into account that a lexical item is most likely to be learned
when a learner feels a personal need to know it, or when there is a need to express
15
something to accomplish the learner’s own purposes. Therefore, it means that the
decision to incorporate a word in ones productive vocabulary is entirely personal and
varies according to each student’s motivation and needs.
Logically, production will depend in motivation, and this is what teachers
should aim to promoting, based on their awareness of students needs and preferences.
Task-based learning should help teachers to provide authentic, meaningful tasks in
which students engage to achieve a concrete output, using appropriate language for
the context.
C. Some Strategies in Learning Vocabulary
Many strategies can assist students to develop their vocabulary. Each uses
different strategies in learning new words. Ellis and Sinclair (1990:69-71) suggest:
Strategies that can help learners become more conscious of their own learning
strategies and those of other members of the class:
1. Provide the learners with nine word that they unlikely to know already, give
the five minutes to learn these words. here is a list of words that has been used
with adult learners at intermediate level.
2. After five minutes, distract the learners attention for a short time by
discussing something different in order to disturb their short term memory.
They ask tour learners to write down as many of the words as they can
remember and to consider the strategies they used for learning them.
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3. Find out who has able to remember the most words. Emphasize to the learners
then in this activity that main focus is on their learning strategies, rather than
on the words themselves.
According to Jeremy Harmer (1991), the other strategies they could use that
maybe affective and help them to the following:
a. Mime or gesture
It is often impossible to explain the meaning of words and grammar
either through the use of realia or in picture action in particular are
probably better explained by mime. Gesture is useful for explaining words
like “to form” etc or indicating the past was being talked about (the
teacher gesture backwards over his shoulder).
b. Sound effects
They may also use especially through sound effects, suggest the
context of use but this chiefly to the advanced learner who is able to
follow radio play.
c. Pointing the word in a dictionary
In the reading material sometimes the students find some difficult
words and they don’t understand what the passage means. The teacher
then can help them by giving clues for understanding new words in the
passage. This way can help the students to guess the unfamiliar words.
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d. Drawing the object
The students can improve their vocabulary by using many kinds
drawing the object. The students can understand the meaning of words.
D. The Principles of Teaching and Learning Vocabulary
Wallace Michael J (1989) informs that there are various main principles of
teaching vocabulary, namely:
1. Aim
In teaching vocabulary, it is better to establish the aims how many of
vocabulary listed we expect learners to do. If it is not clear on this point, it is
difficult to assess how successful the vocabulary learning has been attained.
2. Quality
Having decided on what is involved in vocabulary learning, the quantity of
vocabulary to be taught may be decided to become part of students.
3. Need
In any case, teacher is choosing the vocabulary to be taught according to the
aim of the course and objective or individual lessons. It is also possible for
teachers, in a sense to give the responsibility of choosing vocabulary that will
be taught to the students.
4. Frequent exposure and repletion
In teaching and learning vocabulary there have to be certain amount of
repetitions until there is evidence that students can recognize the target words
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and identify their memory. The students must be given an opportunity to use
them, with the correct stress, pronunciation, and identify their meaning
5. Meaningful presentation
In presenting the vocabulary lesson, the student must have a clear, specific,
and ambiguous understanding of what word denote and refer to. This requires
that the words be presented in such a way that their denotation and references
are perfectly clear.
6. Situation Presentation
The words presented are appropriate to the students’ situation. The teachers
must know the students’ situation or the atmosphere of the class in order they
know when students are ready to accept material.
7. Presenting in a context
Words are very seldom occur in isolation, so it is important for students to
know the usual context that the words occur in.
8. Learning vocabulary in the mother tongue and in the target language.
Five steps to learn vocabulary:
a) There is a felt need from the learner to know the target language.
b) The learner is exposed to an enormous quantity of his own language.
c) The learners control his own rate of learning.
d) The target language is nearly always encountered in appropriate situation and
context.
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e) Since the words are learnt as they arise out of a felt need in a particular
situation they have a clear denotation.
9. Inference (guessing) procedure in vocabulary learning
Guessing is one way of learning vocabulary. Students guess the word
meaning by hearing and sometimes read them in a certain context, then use
them in certain situation. It leads the students to think the meaning of the new
words that were being taught.
E. STAD (Student Team Achievement Divisions)
STAD is one of the cooperative learning methods that is effective in
increasing motivation for learning and self-esteem, redirecting attributions for success
and failure, fostering positive feeling toward classmates, and increasing performance
on test comprehension, reasoning, and problem solving (Johnson and Johnson, 1995).
Slavin in Norman (2006), point out that STAD is not a meant as a
comprehensive teaching method, but rather as a way to organize classes, with the
principal goal being to accelerate the achievement of all students. There were three
central concept of STAD; team rewards, individual accountability and equal
opportunities for success. Team rewards content who are mixed in level, gender, and
ethnicity. Individual accountability can be achieved through the use of individual
assessment which was then used to determine the success level of group as a whole.
While, the equal opportunities for success is based on their individual improvement.
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STAD method is not only interesting, but it can also construct the students’
relationship each other.
According to Slavin (1985: 68-69), outline of five key components in the
implementation of STAD in the classroom; class presentation, team, quizzes, and
individually improvement scores, team recognition.
1. Class presentation : the material to be learned is initially presented to the
whole class by the teacher. Therefore, we need to prepare a topic or a lesson
material.
2. Team : next, the teacher ask the students to form a team which is comprised of
four to five member of the students. Then, work in group of a given topic and
are trying to master each question arises in the topic.
3. Quiz : next, the students are evaluated via individual quiz is based on the
material given and that have discussed more in team, the quiz assesses
individual achievement on the material presented in the class and practical in
team. The purpose of this is to ensure individual accountability for learning
the material.
4. Individual improvement score : the teacher puts the score on improvement
from pre to post question scores. Individual scores contribute to a group score,
the points contribute to the group are base on a students’ improvement over
previous quiz performance.
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5. Team recognition : last, as the learning goes impressed, the teacher use news
letter, bulleting bounds, or other forms of social recognition and maximize the
increase in students’ intrinsic motivation, teacher calculate the student and
team score quickly and give out the rewards. The team recognition is basically
aimed at giving motivation to all members and groups to try to get the result.
Recognition is provided for individually who has performance exceptionally
well or who are most improve.
F. Theoretical Framework
The theoretical framework of this research is illustrated as below:
Input
Knowledge of
increasing Students
Team Achievement
Divisions method
Process
Teaching vocabulary
achievement through
Students Team
Achievement
Divisions method
Output
Students increasing
the vocabulary
achievement
G. Hypothesis
In this research, the researcher applied the Hypothesis as follow:
a. Null Hypothesis (Ho); there is no significant difference between the students’
vocabulary command before and after using (STAD) Student Team Achievement
Divisions).
b. Alternative Hypothesis (H1); there is significant difference between the students’
vocabulary command before and after using (STAD) Student Team Achievement
Divisions).
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CHAPTER III
RESEARCH METHOD
This chapter, the researcher presents the description of research design and
variable, population and sample, instrument of the research, procedure of collecting
data and technique of data analysis.
A. Method of the Research
1. Research Design
The method used in this research was applied a pre experimental design with
one group pre-test and post-test design. The treatment was conducted after pre-test
and post-test. The pre-test intended to find out the students’ prior knowledge of
English vocabulary before giving the treatment, while the post-test was intended to
find out the students’ vocabulary improvement after the treatment was given. In this
research t-test was used to test the significant difference.
21 OXO
Where :
1O : Pre-test
X : Treatment
2O : Post-test
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a. Pre-test
Before giving treatment, the researcher applied a pre-test to sample
group. All the students are given a pre-test on vocabulary test which consists
of noun test, verb test and adjective test. In this case, the students were given a
number of questions.
b. Treatment
The treatment procedure sequences in increasing the student’s
vocabulary atonement through STAD method are basically done, as follows:
First meeting;
1) The teacher explained about the material to the students.
2) The teacher gave handout about vocabulary  (Noun), namely Parts of the body.
3) The teacher guided the students to answer and discuss by giving some
questions.
4) The teacher divided the students to form of small group. Then, they gave the
name for their group.
5) The teacher gave work sheet about parts of the body to the group and made sure
the students understand that work sheet.
6) The teacher asked to write down some parts of the body in fifteen minutes.
7) The teacher invited one student from each team to come forward to presented
the result of their group discussion.
8) The teacher gave correction to the students’ answer.
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Second meeting;
1) The teacher explained about the material to the students.
2) The teacher gave handout about vocabulary  (Noun), namely Parts of the body.
3) The teacher guided the students to answer and discuss by giving some
questions.
4) The teacher divided the students to form of small group. Then, they gave the
name for their group.
5) The teacher gave work sheet to the group.
6) The teacher gave quiz and invited one student from each team to come forward
to mention parts of the body.
7) After that, the teacher gave correction to the students’ answer and gave
individual score.
Third meeting;
1) The teacher explained about the material to the students.
2) The teacher gave handout about vocabulary  (Verb),  “My worst journey”.
3) The teacher guided the students to answer and discuss by giving some
questions.
4) The teacher divided the students to form of small group. Then, they gave the
name for their group.
5) The teacher gave work sheet about “my worst journey” to the group and made
sure the students understand that work sheet.
6) The teacher asked to write down  10 verbs in fifteen minutes.
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7) The teacher invited one student from each team to come forward to presented
the result of their group discussion.
8) The teacher gave correction to the students’ answer.
Fourth meeting;
1) The teacher explained about the material to the students.
2) The teacher gave handout about vocabulary  (Verb),  “My worst journey”.
3) The teacher guided the students to answer and discuss by giving some
questions.
4) The teacher divided the students to form of small group. Then, they gave the
name for their group.
5) The teacher gave work sheet to the group.
6) The teacher gave quiz and invited one student from each team to come forward
to mention of verbs.
7) After that, the teacher gave correction to the students’ answer and gave
individual score.
Fifth meeting;
1) The teacher explained about the material to the students.
2) The teacher gave handout about vocabulary  (Adjective), about “School Life”.
3) The teacher guided the students to answer and discuss by giving some
questions.
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4) The teacher divided the students to form of small group. Then, they gave the
name for their group.
5) The teacher gave work sheet about “School Life” to the group and made sure
the students understand that work sheet.
6) The teacher asked to write down some characters that they can find in their
class in fifteen minutes.
7) The teacher invited one student from each team to come forward to presented
the result of their group discussion.
8) The teacher gave correction to the students’ answer.
Sixth meeting;
1) The teacher explained about the material to the students.
2) The teacher gave handout about vocabulary  (Adjective), about “School Life”.
3) The teacher guided the students to answer and discuss by giving some
questions.
4) The teacher divided the students to form of small group. Then, they gave the
name for their group.
5) The teacher gave work sheet to the group.
6) The teacher gave quiz and asked all of the students to stand up, next, the
student mention one adjective and it was continued to the order students.
7) After that, the teacher gave correction to the students’ answer and gave
individual score.
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c. Post-test
After doing the treatment about teaching vocabulary by using STAD
(Student Team Achievement Divisions) method, the students were given post-
test. The students get the same test in pre-test. It intended to find out the
vocabulary atonement or students after doing the treatment.
2. Variable
There were two variables involved in this research, namely : independent and
dependent variable. Independent variable was use of STAD (Student Team
Achievement Divisions) method in increasing the students’ vocabulary. Dependent
variable was the students’ vocabulary in noun, verb, and adjectives.
B. Population and Sample
1. Population
The population of this research was the second year students at SMPN 4
Sinjai who were registered in academic year 2009/2010. It consists of two classes
with 46 students.
2. Sample
The sample of this research was only one class with 24 students with 24
students take as the sample of the research. The researcher will take the students one
class of eight classes at SMPN 4 Sinjai, namely class VIII B as the pre experimental
group.
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C. Instrument of the Research
The instrument of the research was set of vocabulary test. This test consist of
noun test, verb test, and adjective test. The vocabulary test used as both pre-test and
post-test, it intended to find out students atonement in vocabulary before and after
treatment.
D. Procedure of Collecting Data
This research the researcher used the procedure of collecting data. In this case
the researcher prepares the test namely pre-test and post-test was administrated to
find out the students prior knowledge. While post-test was administrated to find out
students atonement on vocabulary of noun, verb, and adjective. The procedure in the
treatment, the researcher distributed as follows:
1. Opening : the researcher made informal greetings and self introduction.
Them tell the students about the learning and why it was important.
2. Teaching or class presentation : the researcher presented the material, asses
students comprehension by giving them some questions to be answered or
discuss.
3. Team study : the students work in teams. But before that the researcher
read out the rules or discussion in reading comprehension. While the
students were working in their groups and sharing ideas, the researcher
monitor around the groups.
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4. Giving quiz : after each team work together to learn the content of the
material then, they were each work individually. The purpose was to ensure
individually accountability for learning the material.
5. Individually improvement score : it was based on the students’
improvement score include achievement in drawing inference about the
meaning of word from text, identifying the main idea, and finding answers
to questions.
E. Technique of Data Analysis
The data were analyzed by using the following formula:
1. Scoring the students’ answer of pre-test and post-test :
Score = Students’ Answer x 10
The Maximum Score
(Depdikbud, 1985:5)
2. Calculating the mean score by using this formula:
N
X
X 
Notation :
X =  The mean score
X = The sum of all Score
N =  The total Number of Subject
3. Classifying the student’s scores into seven levels, which was based on
Depdikbud standard of evaluation (1985 : 6) as follows:
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a. Score 9,6 – 10 is classified as excellent
b. Score 8,6 – 9,5 is classified as very good
c. Score 7,6 – 8,5 is classified as good
d. Score 6,6 – 7,5 is classified as fairly good
e. Score 5,6 – 6,5 is classified as fairly
f. Score 3,6 – 5,5 is classified as poor
g. Score 0,6 – 3,5 is classified as very poor
4. Calculating the percentage of the students’ progress in vocabulary
achievement be identified by using formula:
P =
1
12
X
XX 
x 100
Where :
P    =  The percentage of students’ progress
1X = The mean score of pre-test
2X = The mean score of post-test
5. Measuring the significant different between pre-test and post-test, the
researcher use t-test to find out whether the different between pre-test and
post-test value were significant or not. The researcher applied the formula:
=
)1(
)( 22

 
NN
N
D
D
D
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Where :
t = test of significant
D = the different between the method pairs
D = the mean of different
 2D = the sum square of D
 2)( D = the square of D
N = the number of subject
(Gay, 1981 : 133)
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CHAPTER IV
FINDINGS AND DISCUSSION
This chapter deals with findings of the research and the discussion of the
research findings. The result of data analysis about the students’ achievement of
nouns, verbs, adjectives by using STAD (Students Team Achievement Divisions)
Method was presented in findings and further explanation was presented in
discussions.
A. Findings
In this section, the researcher described the result of data analysis based on the
problem statement presented in the pre-test and post-test.
The result of data analysis was found that teaching vocabulary by using
STAD (Students Team Achievement Divisions)  Method to improve the students’
achievement of nouns, verbs, and adjectives in SMPN 4 Sinjai. Furthermore, the
achievement of vocabulary by using STAD (Students Team Achievement Divisions)
Method could be seen on the following table.
1. The increasing of the students’ vocabulary achievement
As explained previously that the way to collect the data was by
administrating vocabulary test. The students’ increasing deals with nouns,
verbs, adjectives. The following table indicates the mean score of pre-test and
post-test dealing with noun, verb and adjective.
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Table 1
The students’ mean scores
No Variables Pre-test Post-test improvement
1. Noun 6.33 8.29 30.96%
2. Verb 5.45 6.70 22.93%
3. Adjective 5.87 7.12 21.29%
From the table above, it was found that before giving treatment the students’
mean scores of noun was 6.33, verb was 5.45, and 5.87 for adjectives. However after
applying treatment, namely STAD the students’ score in post test improves. Where
the students’ mean score for nouns was 8.29, verb was 6.70 and 7.12  for adjectives.
In this case, after calculating the percentage of the students’ improvement was
30.96% for noun, 22.93% for verb and 21.29% for adjective.
2. The Rate Percentage and Frequency of the Pre-test and Post-test scores in
Noun, Verb and Adjective.
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Table 2
The students’ vocabulary achievement before and after treatment
PRE-TEST
N
o
SCORE CLASSIFICATION
PRE-TEST
Noun Verb Adj.
F % F % F %
1 9.6-10 Excellent 2 8.34 0 0 3 12.5
2 8.6-9.5 Very Good 1 4.16 0 0 1 4.16
3 7.6-8.5 Good 6 25 4 16.66 4 16.66
4 6.6-7.5 Fairly Good 1 4.16 2 8.34 1 4.16
5 5.6-6.5 Fair 6 25 6 25 3 12.5
6 3.6-5.5 Poor 6 25 9 37.5 9 37.5
7 0-3.5 Very Poor 2 8.34 3 12.5 3 12.5
TOTAL 24 100 24 100 24 100
POST-TEST
N
o
SCORE CLASSIFICATION
POST-TEST
Noun Verb Adj.
F % F % F %
1 9.6-10 Excellent 10 41.66 0 0 7 29.18
2 8.6-9.5 Very Good 0 0 2 8.34 0 0
3 7.6-8.5 Good 7 29.18 6 25 3 12.5
4 6.6-7.5 Fairly Good 3 12.55 3 12.5 4 16.66
5 5.6-6.5 Fair 3 12.55 9 37.5 3 12.5
6 3.6-5.5 Poor 1 4.16 4 16.66 6 25
7 0-3.5 Very Poor 0 0 0 0 1 4.16
TOTAL 24 100 24 100 24 100
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Table 2 above shows that in pre-test and post-test in noun, verb, and
adjectives. In the pre-test of noun: There were 2 (8.34%) students got excellent score,
1 (4.16%) student got very good score, 6 (25%) students got good score, 1 (4.16)
student got fairly good score, 6 (25%) students got fair score, 6 (25%) students got
poor score, 2 (8.34%) students got very poor score. For verb: there were 4 (16.66%)
students got good score, 2 (8.34%) students got fairly good score, 6 (25%) students
got fair score, 9 (37.5%) students got poor score, 3 (12.5%) students got very poor
score. For adjective: There were 3 (12.5%) students got excellent score, 1 (4.16%)
student got very good score, 4 (16.66%) students got good score, 1 (4.16) student got
fairly good score, 3 (12.5%) students got fair score, 9 (37.5%) students got poor
score, 3 (12.5%) students got very poor score. But after giving treatment the table
shows that out of 24 students. In the post-test for noun: There were 10 (41.66%)
students got excellent score, 7 (29.18%) students got good score, 3 (12.5) students got
fairly good score, 3 (12.5%) students got fair score, 1 (4.16%) student got poor score.
For verb: there were 2 (8.34%) students got very good score, 6 (25%) students got
good score, 3 (12.5%) students got fairly good score, 9 (37.5%) students got fair
score, 1 (4.16%) student got poor score. For adjective: There were 7 (29.18%)
students got excellent score, 3 (12.5%) students got good score, 4 (16.66) students got
fairly good score, 3 (12.5%) students got fair score, 6 (25%) students got poor score,
1 (4.16%) student got very poor score. It can be conclude that the percentage in the
post-test was higher than the percentage in the pre-test.
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3. Significant Testing
In other to know whether the use of STAD (Student Team
Achievement Divisions) method in teaching vocabulary was significantly
effective, the researcher used t-test for noun, verb, and adjective. The result
were as follows:
Table 3
The t-test value of students’ vocabulary improvement
No Variable t-test t-table Comparison Classification
1 Noun 5.44 2.069 t-test>t-table Significant
2 Verb 4.46 2.069 t-test>t-table Significant
3 Adjective 4.80 2.069 t-test>t-table Significant
From the table above, the researcher used before used degree of
freedom (df) to find the value of t-test for each variables. The formula was N-
1; 24-1=23 for the level significance (p)=0.05 and (df)=23. After calculating
the t-test, it showed that the test value of noun 5.44. it meant that t-test of
noun was greater than t-table (5.44>2.069). while t-test of verb was high than
t-table (4.46>2.069) and t-test of adjective was also greater than t-table
(4.80>2.069). the result of t-test value in noun, verb, and adjective test
indicated that there were significant difference.
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Based on the analysis before, the researcher concluded that the use STAD
(Student Team Achievement Divisions) method was effective in teaching English
vocabulary.
B. Discussion
The research findings proved that the STAD method was successfully
increasing the students’ vocabulary achievement in noun, verb, and adjective. In
order to be clear, the researcher would discuss the students’ findings derived from the
result of statistical analysis and researcher’s notes during the classroom’s interaction.
1. The Students’ Improvement of Noun
The result of the theory of learning English focused on the noun through
STAD method. The students should have capability to understand the building up
their achievement of vocabulary. The process of teaching and learning noun by
using STAD method focuses of learning noun.
After the first meeting, the researcher described the atmosphere of the
students in doing the test before applying treatment, the students’ activities during
STAD method was applied in the classroom and the condition of the students after
the running STAD method. Before applying treatment in pre-test students’ score
was very poor, it was proved by calculating the students’ mean score. The
students’ total mean score was 6.33. There were students got very poor, poor, fair,
fairly good, good, very good score and only 2 students were classified as excellent.
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However after giving treatment at the second meeting, STAD method the
students’ total mean score improved from 6.33 becomes 8.29 in post-test. In
teaching noun by using this method, the students were enthusiast. The researcher
presented the material of noun namely Parts of the body by giving some questions
to be answered and discuss. Then, the students divided to form of team. Then, they
gave the name for their team. After that, the researcher gave work sheet to the
students and made sure the students understand that work sheet.
In order students did not bore, researcher gave quiz. It was applied after
the students learning the content of the material. The researcher invited one
student from each team to come forward. Then, they were asked to write down
parts of the body of fifteen minute. The students were very fun and interested in
joining it. Then, the teacher of researcher gave individual score. It was based on
the students’ achievement in drawing inference about the meaning of parts of the
body. At the last, the researches gave motivation to all students in order to try
getting the best result. It was provided for individually who has performance
exceptionally well or who has most improve.
In this material, the students demanded adequate vocabulary mastery of
noun, for example:
1. Eyebrow = Alis kening
2. Palm = Telapak tangan
3. Fingers = Jari-jari tangan
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Therefore, after giving explanation and treatment the students’
achievement of noun improves. After learning and mastering those parts of the
body, they would be easy to add their English noun that it can use to speak.
2. The students’ improvement of verb
At the third meeting, the researcher explained about narrative text entitle
“My worst journey” by applying treatment. Before applying treatment, the
students’ total score of verb in pre-test was very poor, it was proved by calculating
in the students’ mean score. The students’ total mean score of pre-test was 5.45.
However after giving treatment at the third meeting, STAD method the
students’ total mean score improved from 5.45 becomes 6.70 in post-test. In
teaching verb, the students were instructed to underline all verbs in the text. The
researcher presented the material of verb by giving them some questions to be
answered and discuss. Then, they gave the name for their team. After that, the
researcher gave work sheet to the students and made sure the students understand
that work sheet.
In order students did not bore, researcher gave quiz. It was applied after
the students learning the content of the material. Quiz aimed to ensure individually
accountability for learning material. The researcher invited one student from each
team to come forward. Then, they were asked to write down 10 verb from the text
of fifteen minutes. The students were very fun and interested in joining it. Then,
the teacher of researcher gave individual score. At the last, the researcher gave
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motivation to all students in order to try getting the best result. It was provided for
individually who has performance exceptionally well or who has most improve.
In this material, the students demanded adequate vocabulary mastery of
verb, for example:
1. Seat = Duduk
2. Open = Membuka
3. Went = Pergi
Therefore, after giving explanation and treatment namely STAD method
the students’ achievement of verb improves. After learning and mastering those
verbs, they would be easy to add their English verb that it can use to speak or write
sentence.
3. The Students’ Improvement of Adjectives
At the fifth meeting, the researcher has prepared material about “School
Life” by applying treatment. Before applying treatment, the students’ total score of
adjective in pre-test was very poor, it was proved by calculating in the students’
mean score. The students’ total mean score of pre-test was 5.87
However after giving treatment at the fifth meeting, STAD method the
students’ total mean score improved from 5.87 becomes 7.12 in post-test. In
teaching adjective in using this method, the researcher was enthusiast. The
students were instructed to write down under suitable columns from their friend’s
character. The researcher presented the material of adjective by giving them some
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characters that they can find in their class. Then, they gave name for their team.
After that, the researcher gave work sheet to the students and made sure the
students understand that work sheet.
In order students did not bore, researcher gave adjectives quiz. It was
applied after the students learning the content of the material. Quiz aimed to
ensure individually accountability for learning material. The researcher asked all
of the students to stand up, next, the student mention one adjective and it was
continued to the order students. The students were very fun and interested in
joining it. Then, the teacher of researcher gave individual score.  It was based on
the students’ achievement in drawing inference about the meaning of adjective. At
the last, the researcher gave motivation to all students in order to try getting the
best result. It was provided for individually who has performance exceptionally
well or who has most improve.
In this material, the students demanded adequate vocabulary mastery of
verb, for example:
1. Honest = Jujur
2. Naughty = Nakal
3. Polite = Sopan
Therefore, after giving explanation and treatment namely STAD method the
students’ achievement of adjectives improves. After learning and mastering those
adjectives, they would be easy to add their English adjective that it can use to speak.
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CHAPTER V
CONCLUSION AND SUGGESTION
This chapter present conclusion  and suggestion based on the analysis and
findings presented in the previous chapter.
A. Conclusion
Based on the result of data analysis and findings in the previous chapter, the
researcher puts forward that following conclusions:
1. The STAD was one of the effective teaching method in increasing the
students’ vocabulary, especially in teaching noun, verb and adjective. It was
proved by the research that was at the second year student at SMPN 4 Sinjai.
The research findings show that they were significance improvements that
could be gained in teaching and learning vocabulary by applying STAD
method. The students’ English noun increased 47 scores, The students’
English verb increased 30 scores and the students’ English adjective increased
30 scores, then the t-test values in tests (noun, verb and adjective test) were
than also greater than t-table value. Where t-test of noun was 5.44
(5.44≥2.069).   t-test of verb was 4.46 (4.46≥2.069) and t-test of adjective was
4.80 (4.80≥2.069)., the data about indicated that the STAD method has been
success to increase the students vocabulary achievement.
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2. Based on the researcher observation when this research had been done at the
second year at SMPN 4 Sinjai, the researcher concluded that the application
of STAD method could students perception about learning English was
difficult and boring. Then after the class where the STAD method was
applied, they feel that learning English was really fun, relax, enjoyed and
easier. The students also were more cheerful, active, and diligent to follow the
class.
B. Suggestion
1. It was suggest that for the students who have low achievement to be better
before their study without using STAD method besides that there was no gap
between in the groups and they can increasing their vocabulary achievement
with help each other.
2. It was suggest that the teacher to apply STAD method as one of the effective
ways in teaching English, especially in vocabulary, beside that STAD method
can increase the students’ who have low achievement to be better than before
their study without using STAD method and also increasing the students’ to
help each other in solving their problems by making a group that mixed in
gender.
3. It was suggest that the school, especially at the second year students of SMPN
4 Sinjai. In choosing the appropriate ways for learning English. Therefore the
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students was easy to study and they feel enjoy in the classroom by using
STAD method.
4. It was suggest that the next researcher in choosing the appropriate material as
an important for them completing of the next research.
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APPENDIX A
TEACHING MATERIAL OF NOUN
PARTS OF THE BODY
Exercise
Classify the parts of body in each groups and write down under suitable columns
below.
HEAD FACE HAND BODY FOOT
TEACHING MATERIAL OF VERB
MY WORST JOURNEY
Last Friday I traveled by train to Surabaya. I sat in a seat beside the aisle and
began to read my newspaper. After an hour, I got up from my seat, walked down the
aisle and into the WC. I looked the door of WC. Minutes later I tried to unlock the
door. It wouldn’t unlock. First of all I was amazed. And then I was annoyed. How
could I get out of the WC?
I tried pushing the lock. I tried pulling it. I hit it with my shoe. Nothing I did
succeeded in opening the door. The door remaining locked. Finally I started to shout
for helping. “help, I’m Locked in the WC. Please get me out.” In the beginning
nobody answered. After fifteen minutes somebody said, Hello. Do you need help?
“yes, I’m locked. Please, open the door for me.”
“Who locked you in the WC?”
“Nobody”
“Nobody can’t lock anybody in a WC. Nobody is not a person. Is this a joke?”
“No. I am really locked in the WC. The door won’t open. Can you get a PJKA
official?”
Fifteen minutes later an official arrived. There were large crowds of people outside
the WC. I could hear the official telling them to stand back.
“Hello, I am a PJKA official. Have you got a train ticket?”
“Yes, I have.”
“Let me see your ticket, please. Pass it over under the door.”
I passed my ticket.
“Your ticket’s okay. What are doing in the WC?”
“Nothing. I’m doing nothing.”
“Why don’t you come out?”
I can’t open the door.”
“What’s wrong with you. Why can’t you open the door.”
“there’s nothing wrong with me. There is something wrong with the door’s lock.”
“You’ll have to wait there until we get to Surabaya. I will look for engineer in
Surabaya station”.
“I don’t want to wait here until we get to Surabaya. I want you to break down the
door.”
“Are you mad. I am an official. I cannot break down the door.”
He went away. He took my return ticket with him. I had to stay in the WC
until the train arrived in Surabaya. The train in Surabaya station for one hour and I
was still in the WC on the train. The official could not find the engineer, perhaps. I
was feeling very hungry. I wanted to go home. I pulled at the lock and the door
suddenly opened. I was free. I ran down the aisle to my seat. My luggage was gone.
Somebody has stolen my bag.
That was my worst journey.
Exercise
Please find in the text above 10 items of “Verb” in your group!
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
TEACHING MATERIAL OF ADJECTIVE
SCHOOL LIFE
Here are some character of your friends, you can find in your classroom.
Num WORDS MEANINGS
1. Brave Berani
2. Careful Berhati-hati
3. Careless Sembrono
4. Clever Pintar
5. Diligent Rajin
6. Funny Lucu
7. Friendly Ramah tamah
8. Honest Jujur
9. Jealous Iri hati, cemburu
10. Kind Baik hati
11. Late Terlambat
12. Lazy Malas
13. Naughty Nakal
14. Patient Sabar
15. Polite Sopan
16. Proud Angkuh, sombong
17. Serious Serius, sungguh-sungguh
18. Shy Malu
19. Stingy Kikir, pelit
20. Wise Arif, bijaksana
Exercise
Which are of the characters belong to Good characters and Bad characters?
Classify in your group and write down under suitable columns below.
Num. GOOD CHARACTERS BAD CHARACTERS
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
APPENDIX B
PRE-TEST
A. Complete the sentences with given “Nouns”
Hair               Skin Nose        Mouth Eyes
Hand             Stomach Heart       Ears Brain
1. Adi has tattoo in his ……………
2. You think with your ……………
3. The boy is to cut his …………… using the scissors.
4. You see everything around you with your ………….
5. When you breathe, the air comes through your ………….. into and out of
your lugs.
6. Your ……………… pumps the blood to all parts the body.
7. When you speak, you use your …………….
8. Your friends listen to you using their ………………….
9. When your mother gives you an apple, you take an apple with your………….
10. The mango you eat goes into your ……………. through your throat.
B. Complete the sentences with given “Verbs”
Watch Go Eat Pray Study
Practice Help Do Buy Open
1. He is always ………….. the window in the morning.
2. Rina usually …………… her mother in the kitchen.
3. Rudy ……………. Bubur ayam.
4. Sity ……………. to God every day.
5. My mother ……………. Some fruits in the market.
6. She’s very good badminton player. She ……………… badminton for three
hours every day.
7. Every Saturday Edy …………….. to the cinema.
8. Linda …………………. her homework every afternoon.
9. They always ……………….. television in my house.
10. Randy’s brother ………………. economist at the university of Indonesia.
C. Complete the sentences with given “Adjective”
Afraid Clever Interest Angry Lazy
Diligent Happy        Boring        Comfortable        Beautiful
1. She is …………… student in the classroom.
2. I am very ……………. because my mother give me a doll.
3. Lisa was ………….. with me because I’m forgot to bring her book.
4. I feel …………….. to sit in my new sofa.
5. We are ………………. to stay at home for two weeks.
6. If you are …………… go to school, you wouldn’t passed in your test.
7. I’m ……………. because my key is lose.
8. Many people ……………… about the title of this book.
9. She is …………… girl in my village.
10. My father very ……………… go to the office.
POST-TEST
A. Complete the sentences with given “Nouns”
Body Tooth Hair Finger Face
Stomache Hand Eye Head Skin
1. I want to going to the barber to cut my ………………
2. Their ……………. is so fat.
3. Hery is …………….., because he have ate the spoiled food.
4. She wants to go to the toilet for wash her ……………. because it’s so dirty.
5. Nobody can see anything without their…………………
6. Her ……………. is broken after she accident yesterday.
7. He use a hat in his……………..
8. The lion is bit the dog with his ……………..
9. I using the ring in my ……………….
10. He is had bought some make up for her ……………..
B. Complete the sentences with given “Verbs”
Open         Make         Sell       Disturb       Close
Take         Write Buy Borrow      Come
1. She wants to go to the library for …………….. some books.
2. Hera is going to the canteen for …………….. some foods.
3. My brother ……………….. a letter for my father in Jakarta.
4. My uncle is ………………… a cake brownies.
5. I always ……………… the window early morning.
6. He ……………… my bag in the table.
7. They always ……………… the door, if she is back at home.
8. The housekeeper ………………. some foods material in supermarket.
9. Please don’t …………………. my baby.
10. They always ……………. late to school.
C. Complete the sentences with given “Adjectives”
Beautiful Stupid Happy        Delicious Proud
Responsible      Naughty      Funny Serious Late
1. The Indonesian foods are very ………………..
2. My English teacher is very kind and ………………
3. Wawan is ………………. boy in the classroom, that always make a noisy.
4. All of the students come ……………. because of rain.
5. I like this story because it’s so ……………..
6. You have to ………………… about your task.
7. The students have to ……………… to join the subject.
8. I don’t like a ………………. man, that always to show what they he has.
9. Mary is very ………………. because she has passed in her test.
10. She becomes ……………….. because she never study.
APPENDIX C
The Students Score of Noun
No. Pre-test (X1) Post-test (X2) Gain (D) (X2-X1) 2D
1 5 7 2 4
2 8 8 0 0
3 4 7 3 9
4 8 10 2 4
5 6 10 4 16
6 8 10 2 4
7 7 8 1 1
8 6 6 0 0
9 5 8 3 9
10 5 10 5 25
11 4 7 3 9
12 8 10 2 4
13 6 6 0 0
14 3 10 7 49
15 10 10 0 0
16 9 10 1 1
17 6 10 4 16
18 2 4 2 4
19 8 8 0 0
20 6 8 2 4
21 10 10 0 0
22 4 6 2 4
23 8 8 0 0
24 6 8 2 4
Total 152 199 47 167
A. The mean score analysis for in Noun
1. The mean score of pre-test
1 X = 152
33.6
24
152 
N
X
2. The mean score of post-test
2 199X 
29.8
24
199 
N
X
A. The percentage of the students’ achievement in noun
P =
1
12
X
XX 
x 100
P =
33.6
33.629.8 
x 100
P =
33.6
96.1
x 100
P =  30.96
(The student’s percentage = 30.96%)
B. The T-test analysis for noun
t =
)1(
)( 22

 
NN
N
D
D
D
where = D = D
N
=
47 1.95
24

t =
)1(
)( 22

 
NN
N
D
D
D
t =   2
)124(24
24
47167
95.1


t =
552
04.92167
95.1

t =
552
96.74
95.1
t =
13.0
95.1
t =
36.0
95.1
t =5.44
(T-test ≥ t-table = 5.44 ≥ 2.069) is Significant
The Students Score of Verb
No. Pre-test (X1) Post-test (X2) Gain (D) (X2-X1) 2D
1 5 5 0 0
2 3 6 3 9
3 6 7 1 4
4 4 6 2 4
5 6 6 0 0
6 6 6 0 0
7 5 8 3 9
8 6 6 0 0
9 6 6 0 0
10 5 8 3 9
11 2 7 5 25
12 6 6 0 0
13 5 6 1 1
14 8 9 1 1
15 8 8 0 0
16 8 8 0 0
17 5 6 1 1
18 4 5 1 1
19 8 9 1 1
20 7 8 1 1
21 7 8 1 1
22 2 5 3 9
23 5 5 0 0
24 4 7 3 9
Total 131 161 30 82
B. The mean score analysis for in Verb
1. The mean score of pre-test
1 X = 131
45.5
24
1311 
N
X
2. The mean score of post-test
2 X = 161
70.6
24
1612 
N
X
A. The percentage of the students’ achievement in verb
P =
1
12
X
XX 
x 100
P =
45.5
45.570.6 
x 100
P =
45.5
25.1
x 100
P = 22.93
(The student’s percentage = 22.93%)
B. The T-test analysis for verb
t =
)1(
)( 22

 
NN
N
D
D
D
where = D = D
N
=
24
30
= 1.25
t =
)1(
)( 22

 
NN
N
D
D
D
t =   2
)124(24
24
3082
25.1


t =
552
5.3782
25.1

t =
552
5.44
25.1
t =
08.0
25.1
t =
28.0
25.1
t = 4.46
(T-test ≥ t-table = 4.46≥ 2.069) is Significant
The Students Score of Adjective
No. Pre-test (X1) Post-test (X2) Gain (D) (X2-X1) 2D
1 5 6 1 1
2 2 5 3 9
3 6 7 1 1
4 5 7 2 4
5 8 8 0 0
6 2 4 2 4
7 8 8 0 0
8 4 10 6 36
9 4 7 3 9
10 4 5 1 1
11 6 6 0 0
12 4 5 1 1
13 6 6 0 0
14 4 5 1 1
15 4 5 1 1
16 8 10 2 4
17 10 10 0 0
18 8 10 2 4
19 9 10 1 1
20 6 7 1 1
21 8 10 2 4
22 7 8 1 1
23 5 5 0 0
24 1 2 1 1
Total 141 171 30 80
C. The mean score analysis for in Adjective
1. The mean score of pre-test
1 X = 141
87.5
24
1411 
N
X
2. The mean score of post-test
2 X = 171
12.7
24
1712 
N
X
A. The percentage of the students’ achievement in adjective
P =
1
12
X
XX 
x 100
P =
87.5
87.512.7 
x 100
P =
85.5
25.1
x 100
P = 21.29
(The student’s percentage = 21.29%)
B. The T-test analysis for adjective
t =
)1(
)( 22

 
NN
N
D
D
D
where = D = D
N
=
24
30
= 1.25
t =
)1(
)( 22

 
NN
N
D
D
D
t =   2
)124(24
24
3080
25.1


t =
552
5.3780
25.1

t =
552
5.42
25.1
t =
07.0
25.1
t =
26.0
25.1
t = 4.80
(T-test ≥ t-table = 4.80 ≥ 2.069) is Significant
APPENDIX D
THE DISTRIBUTION OF T-TABLE
df ρ
C.10 .05 .01 .001
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
40.
60.
120.
00
6.314
2.920
2.353
2.132
2.015
1.943
1.895
1.860
1.833
1.812
1.796
1.782
1.771
1.761
1.753
1.746
1.740
1.743
1.729
1.725
1.721
1.717
1.714
1.711
1.708
1.706
1.703
1.701
1.699
1.697
1.684
1.671
1.658
1.645
12.706
4.803
3.182
2.776
2.571
2.447
2.365
2.306
2.262
2.228
2.201
2.179
2.160
2.145
2.131
2.120
2.110
2.101
2.093
2.086
2.080
2.074
2.069
2.064
2.060
2.056
2.052
2.048
2.045
2.042
2.021
2.000
1.980
1.960
63.657
9.925
5.841
4.604
4.032
3.707
3.499
3.355
3.250
3.169
3.106
3.055
3.012
2.977
2.947
2.921
2.898
2.878
2.861
2.845
2.831
2.819
2.807
2.797
2.787
2.779
2.771
2.763
2.756
2.750
2,704
2.660
2.617
2.579
636.619
31.598
12.921
8.610
6.809
5.959
5.408
5.041
4.781
4.587
4.437
4.318
4.221
4.110
4.073
4.025
3.965
3.922
3.883
3.850
3.819
3.792
3.767
3.745
3.725
3.707
3.690
3.674
3.659
3.646
3.551
3.640
3.373
3.291
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